SOUTH GREEN JUNIOR SCHOOL

Behaviour & Relationships Policy

Rewritten: July 2024

Ratified: July 2024

Last reviewed: September 2025 (examples of positive behaviour that would result in verbal praise,
positive postcards or phone calls added. Excellent behaviour award added as a way of recognising
pupils who consistently show positive behaviour. Graduated approach to behaviour included)



Contents

GUIAING PriNCIPIES.......oii i et e e ettt e s s bte e e s sbteeessbeeeessabeeeessseeeessnres 2
SCROOI ELNOS ..ottt ettt e st e e e s bt e st eebee e sabeeesabeesabeesbeeesabeeenne 2
Core AIMS Of this POLICY...........oviiiiee et e e e et e e e st e e e e ebaeeeeeanes 2
The Importance of RelatioNShiPs...........coooiiiiiiiiiii e e aree e e e 2
OUr ReSPONSIDIIILIES ........vveeiiiiiie et e e e e e bte e e e e bte e e e ebteeesereaeeeennes 4
Behaviour Definitions............cuoo it e 5
Our Behaviour CUFTICUIUM .........oouiiiiiie ettt e st sae e e sneeesanes 6
Rules, Rights and Responsibiliti@s ..............ccooeiiiiiii i e 6
SOULh GrEEN ValUES ...ttt ettt st sttt e e sbeesbeesane e 9
Recognition and REWAIMS ..............oooiiiiiii et et bte e e et e e e e eabee e e e s ra e e e eeareeas 9
Viewing behaviour as @ |@arning ProCess .............coocuiiiiiiiiiiiiiiiiee et esee e sree e sree e s sree e e s easeeas 10
USING I0ZICAl CONSEQUENCES...........oviiiiiiiie ittt ettt e e et e e e et ee e e e sbte e e e sbaeeeesbteeessntaeessnnes 14
External Suspensions and EXCIUSIONS ..............coooiuiiiiiiiiiie it eereee st e et e e e sree e e s sbaeeeesanes 16

How we support children and young people with additional Social, Emotional and Mental

HEAITN NEEAS....... .ottt b e s bt e st st e et e e beesbeesaeesane e 17
Issues Off-Site and Outside Of SChOOl HOUTS ..............ccooiiiiiiiiiiiie e 19
Statement on the use of Physical Interventions ..............c.cccooviiiiiiiiiiii e 21
Guiding, Escorting and SUPPOIEING ...........cooiiiiiiiiiiiiie e e s e e ssaaeeeeas 23



Guiding Principles

School Ethos

South Green Juniors is a warm and welcoming school that fosters pride in setting high
expectations, working hard and achieving our goals. We are an inclusive school where the
talents of all children are recognised, valued and celebrated. We work hard to develop
pupils’ self-esteem, emotional wellbeing, physical development, social skills and moral
values. Pupils leave South Green as mature, independent learners who possess a range of
skills and core values that equip them to be successful, life-long learners.

Core Aims of this policy

It is a core aim of our school that every member of the school community feels valued and
respected, and that each person is treated fairly and well. We are a caring community
whose values are built on mutual trust and respect for all. This Behaviour and Relationships
policy is therefore designed to support the way in which all members of the school can live
and work together in a caring way. It aims to promote an environment where everyone feels
happy, safe and secure, and able to learn.

We value each individual child and work with families, the community and beyond to offer
diverse experiences and support. We develop children and young people to be confident,
life-long learners and compassionate, respectful members of their community and the
world. We always prioritise the safety of our children and staff. Everything we do in school
is underpinned by our safeguarding procedures.

We recognise that children and young people have a ‘window of tolerance’ within which they
feel safe, secure and regulated. When asked to do something outside of this window they
can become dysregulated and react accordingly. Our aim is to help our children and young
people to widen their window of tolerance through teaching them about the stress-response
in the brain and how they can learn to self-regulate through co-regulation with adults. Our
approach is based on the principles of trauma informed practice of the ‘Thrive Approach’ and
the principles of ‘Therapeutic Thinking’ (previously known as ‘Essex Steps’), Our approach also
reflects the values of the Essex Approach to understanding behaviour and supporting
emotional wellbeing known as ‘Trauma Perceptive Practice’ (TPP)

The Importance of Relationships

At our school, we believe in the importance of relationships, ensuring children feel valued,
safe and secure, providing a sense of connection with a member of staff and a belonging to
the whole school community.

A Relational Behaviour Model

At our school, we adopt and use a relational behaviour model. The key principles are as
follows:
e Behaviour is something to interpret.
e Children and young people are prone to make mistakes and are highly responsive to
the environment and context.
e Behaviour management is predominantly through relationships.



e Children/young people who struggle to regulate their emotions and any behaviour
that results from this should be understood and included.

e Boundaries and limits are to keep everyone safe and to meet everyone’s needs.

e Rule should be developed together and adapted where needed.

e Consequences must be logical and are only used within a process of restore and
repair.

e ‘unacceptable or inappropriate behaviour’ is a sign of unmet need, emotional stress
(difficulty in coping), a lack of understanding and skills.

e The causes of the difficulties are mostly in the environment and within the context of
relationships.

e The solutions lie in understanding what the behaviour tells us about the child and
their need.

e Practice and policy effectiveness is measured by wellbeing and the capacity to adapt
and make reasonable adjustments to meet the needs.

General Expectations

We have high expectations for our children and young people, while recognising some
children have specific needs. The following expectations cover all times of the school day
and where children are representing the school out of hours or off site. This means we:

e encourage a positive attitude to learning within a safe, happy environment

e promote high expectations and enable children to become independent responsible
learners

e encourage a sense of respect for our community and our environment

e Dbelieve that clear, consistent routines and systems are essential to support children’s
development and ensure the health, safety and wellbeing of everyone in our school
community.

It is everyone’s responsibility to remind and support children where these expectations are
not met. Equally it is important to comment positively when they are. Staff model expected
behaviours, attitudes and habits.

Any behaviour that falls below the expectations of our school (e.g., disruption to learning,
unkind or inconsiderate actions), will require some level of intervention. Remembering that
every interaction is an intervention, it is important to remember that the strongest
approach to support a child is through their relationship with the adult. At all points we try
to ensure we keep a strong connection with the child having difficulties. We use positive
recognition, as appropriate, to ensure the children know we are still there, and we recognise
their effort and any changes they have made.

“When people talk about behaviour, they obsessively search for the instant solution. Some
peddle magic dust or ‘behaviour systems’ that glisten yet quickly fade. Others relentlessly
scream for a bigger stick to beat students down with. Both extremes harbour an irresistible
idea that there is a shortcut to changing behaviour. They sell the lie that you can provoke
sustained behavioural change in others without doing much hard work yourself. The truth is
that there is no alternative to the hard work: building relationships with those who would
rather not, resetting expectations with those who trample them, being relentlessly positive
and sustaining a poker face when confronted with challenging behaviour.’

Paul Dix



At our school, staff must ensure good routines are in place for:
e Start and end of day
e Transition times
e Lining up incl. assemblies
e Moving around the school
e Break and Lunchtimes

They also ensure that these routines are consistently in place for any adult in charge of a
class.

Our Principles - the things we will do as adults

* Model compassion and kindness, provide hope and support connection and belonging
e Understand that any event in a child’s life can impact on how they think, feel and act

¢ Use of logical (natural) consequences rather than just simply punishments or sanctions
¢ Provide routines, set limits and have boundaries

* Regulate our own emotions

e Prioritise relationships to ensure all children feel safe and secure

Our Responsibilities

All staff (including support staff, e.g. LSAs & middays)

e Are responsible for supporting the safety and other needs of children across the school.
Where a CYP is seen to be having difficulties, they should be treated with respect and
understanding

* Always endeavour to have private discussions with CYP in order to help support any issues
that are arising

¢ Use the key principles outlined in this policy to support the needs of all our CYP

» Take responsibility for their own personal safety and wellbeing

e Contribute actively to risk assessment, and be familiar with policies, guidelines, control
measures, instructions and reporting procedures

e Participate positively in appropriate training.

e Follow the principle of ‘connection before correction’

Head Teacher

e Leads on all aspects of this policy

e |s the only person authorised to exclude a CYP (or the deputy headteacher in their
absence)

e Ensures that risk assessments are carried out when required and that appropriate
measures are implemented

e Ensures that all staff receive regular purposeful training to support relationships and
minimise risk

e Ensures that all staff are provided with clear instructions for reporting incidents of harm
and that all such reports are thoroughly investigated and responded to

e Offers and provides appropriate support to staff following a stressful incident



Other Senior Leaders

¢ Lead on all aspects of this policy

e Ensure the policy is implemented effectively

e Ensure all staff are appropriately trained

* Oversee the specific needs of all CYP across the school

e Provide support to staff, pupils and parents as necessary

e Link with outside agencies to access additional services

e Ensure that all tracking and reporting of incidents and additional needs are up to date

Classroom Staff

e Plan the teaching and learning for all CYP

e Include parents/carers in personalised planning for their child

e Communicate regularly with parents/carers about their child’s needs

* Provide specific support for children and young people experiencing any difficulties,
whether this is an ongoing need or a short term difficult a CYP may be having.

Family

e Inform the school of any concerns about changes in their child’s behaviour, emotional
wellbeing or mental health

* Have open conversations with the school

e Engage with support offered by the school and other agencies to further support their
child’s needs

Governors

* Ensure that appropriate policies are in place, that they are regularly reviewed, and their
effectiveness monitored

e Consider families’ representations about an exclusion

e Undertake their statutory role around exclusion

* Ensure that all staff receive purposeful training in order that they can undertake their role

Behaviour Definitions

Behaviour at South Green is classified and defined as follows:

1) Positive (or ‘pro-social’) behaviour
This is behaviour that is helpful, kind, shows regard for the feelings, welfare and
rights of others.

2) Unacceptable (anti-social) behaviour that can be either difficult or dangerous:
Difficult behaviour — this is behaviour that is not acceptable, but not dangerous.

E.g. calling out repeatedly in lessons, stopping others from learning or refusing to
follow instructions.



Dangerous behaviour — this is behaviour that causes (or could cause) harm or injury
to another child, adult or to self. Also behaviour that damages the environment.
E.g. hitting another child, breaking a window. This also includes behaviour that
would be considered criminal if the person was the age of criminal responsibility.

Our Behaviour Curriculum

Pupils at South Green Junior School are taught about positive (pro-social) behaviour through
the following ways:

1) Clear rules, rights and responsibilities

2) Our School Values

3) Recognition, praise and rewards for positive behaviour

4) Teaching pupils how to be a ‘good’ learner

5) Logical Consequences that protect others and help pupils to learn

6) Learning how to regulate (calm) ‘big’ feelings, to re-connect with others and repair
relationships and to talk through and learn more helpful ways to solve problems

Rules, Rights and Responsibilities

At South Green, we have three rules:
Be ready to learn
Be respectful
Be safe
This also means that we have rights as individuals and therefore we have responsibilities.
Why is it important to have rights and responsibilities?

Rules, rights and responsibilities help make our school community better. Rules ensure that
everyone is clear about what is expected of them. Rights are freedoms we have to ensure
we are safe, are able to learn in school and feel respected as an individual. Responsibilities
are things that we should do, so that others’ rights are protected.

In order to be good citizens, or members of a community, we must understand our rights
and responsibilities

Rules, Rights and Responsibilities are displayed in every classroom and displayed around the
school. Staff model these behaviours, therefore being a positive role model for pupils

Pupils are taught about routines that support positive learning behaviours during lessons.
Teachers also focus on teaching specific positive learning behaviours over shorter periods of
time through the use of the class recognition board (e.g. everyone having equipment ready
at the beginning of a lesson).



Rules, Rights & Responsibilities
(also attached as appendix 1)

Rule: Be ready to learn
Right: | have the right to a good education

Typical response to recognise
positive behaviour

Responsibilities

Always e Turn up to school every day
(unless we areill).
In Class e Trying our best in lessons.

e Pay attention to teachers and
adults in lessons.

e Asking for help when we
need it.

e Completing work on time.

e Having the correct
equipment and books out.

Out of Class e Paying attention to
instructions in PE lessons.
e Using PE equipment sensibly.

Digital World e Only using devices for
learning.

e Loggingin and out and
shutting down correctly.

‘Well done for trying your
best, that was a tricky
question.’

‘Well done for paying
attention so closely.’

‘Well done for asking for help
with this.’

‘Thank you for having all your
equipment ready so quickly.’

Rule: Be respectful
Right: | have the right to be respected

Typical response to recognise
positive behaviour

Responsibilities

Always e Using good manners

e Being kind to others

e Sharing and taking turns

e Looking after our own and
other people’s property

e C(Cleaning up after ourselves
and putting rubbish in the bin

e Keeping our hands to

ourselves

e Following instructions given
by adults

e Wearing correct school
uniform

e Being honest
e Respecting others’
differences

In Class e Allowing others to learn.

e Listening actively when
others speak.

e Respecting others’ opinions

e Moving around quietly in
class.

‘Thank you. Allow me to return
the favour!’

‘You’re welcome!’

‘Thank you for looking after
your friend.’

‘Thank you for being honest.’

‘Well done for following my
instructions first time.’

‘Thank you for tidying up!’

‘Well done for listening to your
partner’s ideas so well.’

‘Thank you for listening so
respectfully, even though you
didn’t agree.’




Out of Class e Using appropriate language. | ‘Well done for working so
e Showing good sportsmanship | quietly, 5B’
and following rules.
e Including others. ‘Thank you for saying well
e Using the toilets sensibly. done to the other team when
Digital World e Only creating things that we | they won.’
ienlld] Share vl ‘Well done for following the
teacher. cricket rules — it made the
e Asking permission before we game enjoyable for everyone.’
post things online.
* Follow the Acceptable Use ‘Thank you for asking whether
agreement. ) ) .
. . . this was appropriate, it was
e Carrying devices sensibly. )
very responsible of you.’
‘Well done for looking after
school equipment so well.’
Rule: Be safe Typical response to recognise
Right: | have the right to be safe positive behaviour
Responsibilities
Always e Reporting anything that ‘Thank you for letting me
makes us feel uneasy or know, that was very brave of
uncomfortable to an adult. you.’
e Asking for permission to
leave class. ‘Thank you for walking
e Staying inside the school sensibly.’
grounds.
In Class e Walking around the ‘Thank you for looking after
classroom. your friend and caring for
e Sitting on our seats safely. them so well.’
e Looking where we are going.
Out of Class e Playing where an adult can
see us.
e Looking out for one another.
e Knowing where the nearest
adult is.
e Using play equipment
correctly.
Digital World e Only talking to people we

know and trust online.
Keeping our personal
information private.
Only using our own login.




South Green Values

Our school values are responsible, resourceful, resilient, reciprocal, reflective & respectful

Responsible — ‘I can do the right thing.’

Resourceful — ‘I can help myself, instead of waiting for someone else to do it for me.’
Resilient — ‘I can bounce back after a challenge’

Reciprocal — ‘Il can work well with others.’

Reflective — ‘I can think creatively to solve problems.’

Respectful — ‘| treat others the way | would like to be treated.’

We have a framework that helps pupils build on the skills and behaviours associated with
each value every year, which teachers share with their classes in September and re-visit at
key points of the year.

Recognition and Rewards

Pupils are recognised for positive behaviour that demonstrates South Green values. We
also believe that focussing on, noticing and giving recognition and/or rewards for positive
behaviour will result in increased positive behaviour in lessons and around the school. There
is an expectation that all members of the South Green community will demonstrate the
values at all times.

Positive Behaviours
Pupil shows: Recognition and Rewards
e A School value: Responsible, Resilient, e Positive praise in class and around the
Reciprocal, Resourceful, Respectful or school
Reflective e Positive postcard/phone call home
e Demonstrating school rules (Be readyto | ¢ Weekly teacher’s Star of the Week award
learn, be respectful, be safe) e Weekly Headteacher’s award
e Being a good citizen/role model for e Being awarded a privilege e.g. going to
others front of queue for lunch
e Being Helpful e Being chosen as a monitor/ house captain
e Showing good manners or other significant role
e Completing work/homework to a high e A mention in the newsletter for
standard or putting in lots of effort highest/most improved times tables.
e Focusing exceptionally well on learning e Star Writer awards
e Keeping the school tidy and clean e The Golden Dustpan and Brush award
e Consistent excellent general behaviour (class reward)
and learning behaviours e Representing the school in some way
e Excellent Behaviour award at the end of a
term
N.B. Some classes may also have additional
awards that are unique to their class setting.




When is positive verbal praise given?

e For settling quickly in class.

e For being helpful or polite.

e For working hard.

e For completing work to a good standard.
e For walking in line

e For tidying up.

e For being kind.

When are positive postcards given to a child?

e For producing high quality work

e For putting a great deal of effort into a piece of work

e For overcoming a barrier to learning

e Exceptional acts of kindness.

e Positive engagement

e Trying something new.

e Being a good role model.

e Extending their own or others’ learning.

e Offering to give up their own time to help someone or to complete a job.

When do teachers make positive phone calls or emails home?

e When a child has produced exceptional work (the teacher might also photocopy the
work for the child to take home).

e For putting in consistent effort over time, resulting in very good progress.

e For overcoming a barrier that has been very difficult to deal with.

e Consistent good behaviour.

These are just a few examples, and there will be many more positive behaviours that
teachers give praise or postcards for and make phone calls home for.

Alerting SLT for positive behaviour (‘Code Green’)

SLT love to be contacted to see positive behaviour. All staff have access to a radio to use in
the case of positive behaviour they would like SLT to notice and give pupils and classes
recognition for.

Viewing behaviour as a learning process

At our school, we accept and understand that learning how to regulate our behaviour is a
learning process. At times children and young people will push limits, boundaries, and
societal norms as part of their normal development. They may also react in different ways
to stress, boredom, lack of understanding, over-excitement, and disappointment. Using the
relational model, we offer support, help and guidance to the child or young person along
with co-regulation so they can develop strategies to regulate themselves and develop
resilience for the future. It is our role, as fully developed adults, to help guide children and
young people, to make helpful and positive choices when they can by relating to them and
helping them to restore and repair as required. We know that this is the best way to
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respond to our child/young person’s behaviour and maintain our relationship with them.
The approach we strive for is based on the premise of ‘regulation before connection and
connection before correction’ (please see pages 16 & 17 for more details):

We believe that all behaviour is communication, and it is our job as adults to understand what
that behaviour is telling us. Finding the cause of the behaviour will help us to work alongside
the child or young person in order to help them to regulate themselves both in the short term
and in the longer term through developing strategies to aid their resilience.

Our general responses to incidents

Our school believes that all behaviour is communication and in the power of using restorative
approaches. Such processes do not shy away from using consequences where logical,
appropriate and proportionate. They also focus on the need to take responsibility for finding
a constructive way forward for all concerned. This might mean a sincere apology followed by
an act of kindness. Such approaches encourage the child or young person in our school to
reflect and consider not only the consequences of their actions on themselves, but also the
impact of their actions on others. We also support them in developing strategies to help the
child or young person to regulate themselves to avoid the situation happening again in the
future.

In using this process at our school, we use questions or scripts to support pupils in
understanding the impact of their behaviour on others and to support them in finding more
positive ways of communicating (please see appendix 2 for all scripts used by staff)

As part of the restore and repair process, they have the chance to show the person that has
been affected by their action that they are sorry. This can be in the form of verbal, written,
picture, or an action.

Where possible, a logical consequence (natural reparation) is used e.g., clean graffiti off the
door, clean up the mess, pay for replacement of item. Where this is not possible, a close
alternative should be used.

At our school the staff work with the child or young person using psychoeducation so that
they understand how their brain works and reacts to stress responses. By doing so, we
provide them with the opportunity to recognise when they are becoming dysregulated and
assist them (using co-regulation) in developing self-regulation strategies for the future. By
developing new strategies, this ensures that they have learnt from an incident so that they
can be more successful next time. The impact of our approach is evident in the relationships
forged throughout the school.

Ways to Record Incidents of Concern

We have a clear process and system in place to record incidents that occur. We use the
information effectively to enable strategic oversight and to influence and review practice.
Incidents are recorded on CPOMs.

Examples of unacceptable/inappropriate or unhelpful behaviour, with responses and
consequences are listed in the chart below:
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Level

1 Behaviour

Behaviour

Logical Consequence

Low-level ‘unhelpful’ behaviour (often a ‘one-
off” incident) e.g.

e Interrupting the lesson

* Not on task

e Distracting others

* Not allowing others to join in games
e Calling out in class

* Not listening to a staff member

e [ow-level unkindness

e Pushing in line ....

e Swinging on chairs

® Dropping litter

® Running in corridor

* Non-verbal warning

e Reminder of the three Rules / school values, e.g.
‘Remember to sit on your chair safely.’

¢ Use of behaviour or de-escalation script (see
Appendix 2)

e Verbal warning (delivered discreetly where possible)
e Child required to correct actions e.g. go back and
walk if running.

Level 1 Behaviour CPOMs entry

Level

2 Behaviour

Behaviour

Logical Consequence

Persistent Level 1 behaviours OR

* Disrespectful language to another child/adult
e.g. ‘shut up’

» Being deliberately disrespectful through
actions e.g. rolling eyes, walking away

* Not respecting or following more important
instructions

¢ Reminder of the three Rules/school values

e Use of behaviour or de-escalation script (see
Appendix 2)

¢ Verbal warning (delivered discreetly where possible)
e ‘Time out’ in another classroom for 2 minutes
(yellow card)

e Remind child of consequences if behaviour
continues AND/OR

® One-to-One conversation with class teacher or staff
member at end of lesson

Level 2 Behaviour CPOMs entry

Send Behaviour letter 1 home (paper copy) Return
slip brought back next day.

Level

3 Behaviour

Behaviour

Logical Consequence

Persistent Level 1 or 2 behaviours that
continue over time OR

e Spreading hurtful rumours

e Telling lies

e Swearing (e.g. less offensive swearing that is
not directed at another person)

e Minor deliberate damage to another child’s
or school property

e cyberbullying

Time out for 5-10 mins in another class (amber or red
card)

e Talk time with Phase Lead /SLT during a break or
lunch time (amount of time dependent on context)

e Loss of privilege if deemed appropriate

¢ Parent called by nominated staff member to discuss
child’s behaviour and provide support as necessary

e Early prognosis analysis completed by class teacher
if behaviour is persistent (Therapeutic Thinking), so
that targeted support can be given to the chils.

Level 3 Behaviour CPOMs entry

Send Behaviour letter 2a or 2b home (paper copy)
Return slip brought back next day
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Level 4 Behaviour
Behaviour Logical Consequence
Level 3 continues OR Referral to SLT. SLT or teacher (person sending letter
e Stealing to be agreed depending on incident/s) contacts

e Physical assault not resulting in bodily harm
or causing upset

e Significant deliberate damage to another
child’s or school property

e Targeted verbal abuse/offensive
swearing/discriminatory behaviour / bullying/
cyberbullying

parent to meet to discuss child’s behaviour by sending
behaviour letter 3a or 3b. Put support plan in place to
meet child’s needs and to share consequences.

Logical consequence to be given e.g.

e Loss of privilege /activity appropriate to context e.g.
not participating in a given activity

¢ In depth analysis of behaviour by SLT and
classteacher, ‘predict, prevent and progress’ plan put
in place and more targeted support given to child.

e Work in different location from peers

e Internal exclusion e.g. at lunchtime or during lesson
time

e Possible fixed term suspension

Level 4 Behaviour CPOMs entry

Level 5 Behaviour
Behaviour Logical Consequence
Persistent Level 3 / 4 behaviours OR Headteacher / Deputy head will meet formally with
¢ Vandalism parent to discuss child’s actions and how best to meet

® Physical assault resulting in actual bodily
harm e.g. bruise.

the child’s needs e.g. behaviour support plan in place.
Logical consequence to be given, e.g.

e Loss of privilege /activity e.g. ban from a club/trip

e Internal exclusion

e Fixed Term suspension

® Permanent exclusion

eTherapeutic plan put in place

e Referrals to external agencies

Level 5 Behaviour CPOMs entry

Repair and Restore

This process may take place soon after an incident or a selected amount of time may need to pass in
order for appropriate reflection times. Use relevant behaviour scripts - Time to talk and reflect on
actions. Appropriate levels of apology made — verbal or written - if not already actioned — Opportunity
to re-connect and for a re-start and to make more positive choices

Please see appendix 3 for the full chart and appendix 4 for the yellow, amber & red cards and
appendix 5 for a diagram of the graduated approach in place..

Alerting SLT in an emergency situation

All staff have access to a radio to use in the case of an emergency - SLT can be contacted via
radio if a pupil’s behaviour is deemed to be causing a risk to others’ safety or disrupting

learning taking place.

13




Using logical consequences

The use of consequences

Consequences can be a useful response to behaviours, remembering that some behaviours
result in positive consequences. When responding to unwanted behaviour, the consequences
we use in our school always look at the incident with the knowledge of the stress response
(and how the brain reacts), the relational model and with the aim to repair and restore
through relationships.

It is helpful to view consequences as protective and/or educational. Best practice suggests
that all protective consequences should run alongside educational consequences, as it is
unlikely that long-term change will occur without this.

Protective consequences: these are required to protect the rights of others and keep a child
or young person safe. At our school this may include:

* co-regulation to help develop self-regulation strategies

* increased staff ratio

* change of school day/timetable

* arrangements for access to outside space

* child or young person escorted in situations that cause them to become dysregulated

» differentiated teaching space

* appropriate use of exclusion (using the time to provide psychoeducation, using co-
regulation to develop self-regulation strategies; reflect, amend plans and identify
needs and other appropriate interventions to support.)

Educational consequences: at our school we use these to teach, encourage, support and
motivate the child or young person to behave differently next time though better
understanding. These should always be logical, appropriate and proportionate. Examples
include:

* ensuring the child or young person completes the task they have disrupted

* rehearsing/modelling situations through intentional teaching of positive/prosocial
behaviour

* ensure the child or young person assists with repairs where they have caused damage
(when possible and practical)

* intentionally provide educational opportunities for the child or young person to learn
about the impact of certain actions and behaviours

* providing the child or young person with an opportunity to ‘put things right’ through
a process of reflecting, repairing and restoring relationships.

30 Second Behaviour Script (for re-direction/low level incidents):

e | noticed that you are ....(having trouble with / getting started)...and | wonder if you are
feeling ....?

e This means that you are not following one of our South Green values / rules ......

e You have chosen to ......... (sit on your own, catch up with your work at break time)

e Do you remember last week when you ... (sat sensibly/followed instructions/worked

well with your partner/received an award)?
14



e Thatis what | want to see today

e Thank you for listening (staff member to walk away to give the child ‘take up’

time/space to make a better choice — ignore any secondary behaviours).

Restorative Discussion

Explore what happened? (tell the story)

Explore what people were thinking and feeling at the time.

Explore who has been affected and how.

Explore how relationships can be repaired.

Summarise what we have learnt so we are able to respond differently next time?

Restorative Questions

What would you like to happen next?

How can we make things better for Billy / you?

If everything was going to be alright, what would need to happen?
How can you help to put this right?

How can we make it OK for you to play safely etc?

What do you think Billy might need?

Internal Exclusions

Removal from lessons (internal exclusions) are used for the following reasons:

a) to maintain the safety of all pupils and to restore stability following an unreasonably high
level of disruption;
b) to enable disruptive pupils to be taken to a place where education can be continued in a
managed environment; and

c) to allow the pupil to regain calm in a safe space.

During an internal exclusion, a pupil will:

continue the work set by their classteacher

discuss the reasons for removal from lessons with a senior member of staff in order

to reflect upon the behaviour that led to removal from lessons and to understand

what they can do to improve and avoid such behaviour in the future, and

identify strategies with a senior member of staff to prevent further disruption to
lessons once reintegration to the classroom takes place.

The pupil may complete work under the supervision of a senior member of staff or be
removed to a classroom away from his/her peers.

The school keeps records and data in relation to pupils who receive internal exclusions and
staff consider whether any assessment of underlying factors of disruptive behaviour is
needed. Parents are informed either in advance or on the day if their child receives an
internal exclusion (see chart on pages 11 & 12).
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External Suspensions and Exclusions

In most cases, an external suspensions and exclusion will be the last resort after a range of
measures have been tried in order to improve the pupil’s behaviour.

External suspensions and exclusion will only be considered where the educational
entitlement or the well-being and safety of the pupil concerned, the staff and the rest of the
pupils in the class/school are jeopardised.

The formal reasons whereby the school may consider the external exclusion of a pupil
would be:

e Inresponse to serious breaches of the Behaviour Policy (anti-social difficult or
dangerous behaviour)

e If, by allowing the pupil to remain in school, the education or welfare of the pupil or
others in the school would be harmed

Factors to consider before making a decision to suspend or exclude (see separate Exclusions
Policy on the school website)

e Ensure that a thorough investigation has been carried out.

e Consider all the evidence available to support the allegations, taking account of the
school’s Behaviour policy and, where applicable, the appropriate equality legislation.

e Allow the pupil to give his or her version of events.

e Check whether the incident may have been provoked, for example by bullying,
including homophobic bullying, or by racial or sexual harassment. This would not
excuse the behaviour but may explain it.

e If necessary, consult others, but not anyone who may later have a role in reviewing
the Head teacher’s decision, for example a member of the governing body.

False and Malicious allegations

Where a pupil makes an accusation against a member of staff and that accusation is shown
to have been false or malicious, the Head teacher will consider the consequence for the
pupil in accordance with this policy (including suspension and exclusion). Please refer to our
safeguarding policy/statement of procedures for dealing with allegations.

Confidentiality

Consequences that are given to pupils as a result of anti-social behaviour remain
confidential to the school, the pupil and their family. Details of consequences will not be
shared with parents of other children for this reason.

Meetings with Parents

The school’s policy is to meet with parents of only one child at any one time; we will not
hold meetings between two or more sets of parents of different children. This is to preserve
confidentiality and to be able to meet the needs of individual children.
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Bullying

Please refer to the South Green Junior School Anti-Bullying Policy for more information
regarding bullying.

Procedures for Review and Appeal

There is no right of appeal to internal school consequences. If a parent is unhappy with a
decision that has been made they can complain to the Headteacher or Governing Body so
that their views can be recorded.

The Governing Body must review all permanent exclusions and suspensions that result in a
pupil being excluded for more than 15 school days in any one term. They must decide
whether or not to reinstate the pupil, if appropriate, or whether the Head teacher’s decision
to exclude the pupil was justified.

How we support children and young people with additional Social, Emotional and

Mental Health needs

At our school, we acknowledge that some children will have, at times, additional needs. We
recognise that children and young people may experience a range of social, emotional,
mental health needs which present themselves in many ways. These may include children
and young people displaying challenging, disruptive or stress related behaviours. These
behaviours may also reflect underlying social interaction difficulties, sensory or medical
needs or clinically diagnosed needs such as attention deficit disorder, attention deficit
hyperactive disorder, foetal alcohol disorder or attachment difficulties.

We will always endeavour to understand behaviour, support emotional wellbeing and make
reasonable adjustments to our provision to support progress and engagement using a
variety of strategies developed with key adults within the child’s life (staff, family,
professionals) in order to best meet their needs. In Essex, this is done in the context of One
Planning. We also recognise the needs of children and young people with Special
Educational Needs and Disabilities (SEND) and follow the policies and procedures associated
with supporting these children, including but not limited to, the SEND code of practice,
Equal Opportunities and Disability Act. We understand that the behaviour(s) most likely
comes from a place of stress which may come from anxiety, fear or as a result of a barrier to
learning.

We have a duty to strive to help children and young people to return to a place of
regulation, within their ‘Window of Tolerance’, as only then will the children be in a place to
learn, connect and thrive. We use strategies from Therapeutic Thinking training and also the
Thrive Approach to support children to regulate, with the understanding that the emotional
regulation system in all of us is made up of three levels, as follows:

1. Physiological regulation - being able to calm, soothe, slow down and make peaceful the
bodily systems through breath, touch, voice, rocking, holding and an empathetic presence.

2. Relational/emotional regulation - being able to signal distress and ask for help, knowing

that others experience the same emotion and can understand what we feel, being able to
have someone else's company and support when we are doing something hard.
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3. Cognitive regulation - being able to think through what might happen/have happened,
being able to anticipate and plan or rehearse or remember the ways we've had success
before; knowing the likely consequences to certain actions, being able to make sense of
what is happening, being able to remind ourselves that we are fundamentally OK.

De-escalation Script

e Child’s name

e | can see something has happened
e |am hereto help

e Talkand | will listen

e Come withmeand...

De-escalation body language

e Qutside of an outstretched arm
e Good distance

e Standing to the side

e Relaxed hands

e Managing height

Staff will support pupils who are dysregulated to
regulate their emotions before attempting to
speak to them about unacceptable behaviour.

(Please see the School’s Thrive Policy for more information regarding support for emotional
wellbeing and emotional regulation).

Following the above, if there is a need for further action, then this would take the form of
logical consequences.

If little or no progress is being made by using logical and educational consequences, then
appropriate strategies such as an ‘expected/unexpected’ behaviours chart, anxiety mapping
and a ‘Predict and Prevent’ plan may be put in place. If pupils persistently present with
difficult and/or dangerous behaviours that put themselves or others at risk of harm, a Risk
Assessment may be required. Thrive sessions and/or counselling may also be offered to
support pupils to develop self-regulation strategies and to process trauma.

Ways to Support Understanding

At our school we believe that understanding what the behaviour is communicating to us is
the first part for planning a response.

The following methods may be used to help us to understand the behaviour:
Thrive behaviour analysis

Thrive developmental assessment

STAR assessment
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Anxiety mapping
Therapeutic Thinking ‘Roots and Fruits’ analysis

This list is not exhaustive — we will use the method that best fits the situation and child.

Issues Off-Site and Outside Of School Hours

Teachers’ powers to apply consequences include the power to issue pupils with
consequences for anti-social behaviour even when they are not at school or in the charge of
a member of staff.

South Green Junior School will apply consequences towards non-criminal anti-social
behaviour and/or bullying which occurs off the school premises and which is witnessed by a
staff member or reported to the school.

Teachers may issue consequences to pupils for:

* unacceptable behaviour when the pupil is: taking part in any school-organised or school-
related activity or travelling to or from school or wearing school uniform or in some other
way identifiable as a pupil at the school.

* or unacceptable behaviour at any time, whether or not the conditions above apply, that:
could have repercussions for the orderly running of the school or poses a threat to another
pupil or member of the public or could adversely affect the reputation of the school.

In all cases of unacceptable behaviour, the teacher can only issue consequences to the pupil
on school premises or elsewhere when the pupil is under the lawful control of the staff
member.

The Power to Search and Confiscate

South Green Junior School will, if deemed necessary by a member of the Senior Leadership
Team or Head Teacher, search and confiscate, without consent, for “prohibited items”,
including:

* knives and weapons, alcohol, illegal drugs, stolen items, tobacco and cigarette papers,
fireworks, pornographic images

e any article that has been or is likely to be used to commit an offence, cause personal injury
or damage to property; and

e any item banned by the school rules which has been identified in the rules as an item
which may be searched for. The legislation sets out what must be done with prohibited
items found as a result of a search. Weapons and knives and extreme or child pornography
must always be handed to the police. Social Care, via the Family Operations Hub, maybe
contacted.
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Reasonable Force

All members of paid staff have the power to use reasonable force to prevent pupils
committing an offence, injuring themselves or others, or damaging property, and to
maintain good order and discipline in the classroom.

Head teachers and all paid staff may also use such force as is reasonable given the
circumstances when conducting a search, without consent, for knives or weapons, alcohol,
illegal drugs, stolen items, tobacco and cigarette papers, fireworks, pornographic images or
articles that have been or could be used to commit an offence or cause harm.

See the school’s Restraint policy for further information.

Harm from dysregulated (stressed) behaviour

Our school always prioritises the safety and welfare of all staff and CYP, recognising that
everyone is entitled to a safe and supportive environment. Any incident (verbal or physical)
which compromises safety can be perceived as harmful.

Our staff understand through training that this behaviour is not necessarily deliberate,
rather it is often due to a stress response.

Supporting those who have been harmed

Our staff and children receive the individual support they need in response to any incident
where the behaviour has compromised the wellbeing of someone else, causing harm.
Occasionally there may be times, despite all reasonably practicable measures being taken,
when prevention is unsuccessful, and someone is harmed. At these times our school
ensures that the child is fully supported.

We always consider the following:

e are they physically safe and protected?

¢ do they need immediate first aid & medical treatment?

e is there a need for immediate police involvement?

* ensure they have the opportunity to talk about the incident either with a trusted person
or other independent service

e give reassurance to reduce feelings of guilt and/or anxiety

Our school recognises that some people are more at risk than others in their work, and
where this is the case, we ensure there is appropriate support available.

Risk Assessment Process

In our school we use a risk assessment process as the starting point for preventing harm for
identified vulnerable children. It identifies what is likely to cause stress to them, using all the
information known about the child. Once all this information is to hand, a strategy for
supporting a situation appropriately and keeping everyone safe can be developed.
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Statement on the use of Physical Interventions

There are occasions when staff will have cause to have physical contact
with pupils for a variety of reasons, for example:

e to comfort a pupil in distress (so long as this is appropriate to their
age);

e to gently direct a pupil;

e for curricular reasons (for example in PE, Drama etc);

e in an emergency to avert danger to the pupil or pupils;

Thinking

In all situations where physical contact between staff and pupils takes place, staff must
consider the following:

e the pupil’s age and level of understanding;

e the pupil’s individual characteristics and history;

e the location where the contact takes place (it should not take place in private
without others present).

Within South Green Junior School, this means that as a member of staff may physically
guide, touch or prompt children in appropriate ways at appropriate times. It is extremely
important that you have read and understood all relevant policies to appreciate the reasons
why we may choose to use physical intervention or restrictive physical intervention with
children and the appropriate ways in which we do so.

Why Do We Use Touch?

We may choose to use a physical intervention with children for a variety of reasons, but in
general terms we would normally do so for either comfort reward or guidance.

How Do We Use Touch?
Hugging

At South Green Junior School, we encourage staff that are using touch for comfort or
reward to use a ‘school hug’. This is a sideways on hug, with the adult putting their hands
on the child’s shoulders. This discourages ‘front on’ cuddling and the adult’s hands on the
shoulders limits the ability of the child to turn themselves into you.

Hugging can be used either standing or seated.
Hand-Holding

We recognise that children sometimes enjoy being able to hold hands with adults around
them. This is perfectly acceptable when the hand holding is compliant. However, if the
handholding is being used by an adult as a method of control to move children, this can
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become a restraint. Therefore, we encourage the use of the ‘offering an arm’. This is done
by the adult holding their arm out, and the child is encouraged to wrap their hand around
the adult’s lower arm. The adult’s other hand can then be placed over the child’s for a little
extra security if it is required.

In summary, it is generally deemed appropriate to touch others on the upper arm and
shoulders.

Lap-Sitting

At our school we actively discourage lap-sitting. Children should be taught to seek
comfort/attention through other means, explored within Steps training. If a child attempts
to sit on your lap, explain and ask them to sit next to you if it is appropriate.

At times, children may in such crisis or distress that they hold you in a way which is not
described as above (e.g. ‘front on’ hug/lap sitting). If this should happen please

ensure that you have informed a senior member of staff. You will be asked to make a note
of this, this will be in order to record and monitor the amount of times the student is
seeking this support from staff and to analyse the child’s unmet need.

Please note that although we have a touch policy and believe that contingent touch can be a
positive experience for the children that we care for, this does not mean that you have to
use physical interventions with children.

It should also be realised that some children will not want to be touched. Please respect
this.

Staff have a ‘Duty of Care’ towards the students in their care. Therefore if a student is likely
to be at risk from harm if you do not physically intervene in an emergency situation, you
must take action. The action you take will be dependent on the dynamic risk assessment
that you make at that moment in time.

We also have, in addition to our behaviour policy, a policy on restrictive intervention in line
with Therapeutic Thinking training.

Parents/carers will be made aware of this statement when their child is admitted to this
school.

If you have any questions or would like a further discussion regarding this policy, please
speak to your line manager at the earliest available opportunity.
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Guiding, Escorting and Supporting

Closed mitten

oo

Closed mitten (used to draw a student close)
Fingers and thumb together. The hand should remain in a mitten to avoid the possibility of
gripping. Gripping hands can result in bruising consistent with poor practice

Offering an arm (to support, guide or escort)

e Hipin

e Head away

e Sideways stance

e Armis offered

e Student accepts the
invite

e Draw elbow in for
extra security
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Supportive hug (to support, guide or escort)

r‘

To communicate comfort or reward:
e Hipin
e Head away
e Sideways stance
e (Closed mittens contain each shoulder
e Communicate intention



Supportive arm (to support, guide and escort)

|
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Supportive Arm (cont) and paired supportive arm

e Hipin

e Head away

e Sideways stance

e Positioned behind the elbow

e Closed mittens used above the elbows to maintain safe shape (penguin shape)
Communicate intention
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Open mitten

e Fingers together

e Thumb away from fingers

e Palms parallel to floor

e The hand should remain in a mitten to avoid the possibility of gripping. Gripping
hands can result in bruising consistent with poor practice

Open mitten guide (to protect or turn)
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Open mitten guide (to communicate)

{ l

Open mitten guide (paired)

e Open mitten hand, placed on the arm above the elbow
e Safe shape (penguin shape)

e Palm parallel to the floor

e Staff positioned behind with extended arm

e Communicate intention
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Open mitten escort (to support, guide and escort)

e Hipin

e Head away

e Open mitten hands above the elbows

e Safe shape (penguin shape)

e Arm resting across the shoulders

e Communicate intention

e Move assertively (prevent kicking / dropping)

The hand should remain in a mitten to avoid the possibility of gripping. Gripping hands
can result in bruising consistent with poor practice.
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Appendix 1: Rules, Rights & Responsibilities

Rule: Be ready to learn
Right: | have the right to a good education

Typical response to recognise
positive behaviour

Responsibilities

Always °

Turn up to school every day
(unless we areiill).

In Class °

Trying our best in lessons.
Pay attention to teachers and
adults in lessons.

Asking for help when we
need it.

Completing work on time.
Having the correct
equipment and books out.

Out of Class °

Paying attention to
instructions in PE lessons.
Using PE equipment sensibly.

Digital World °

Only using devices for
learning.

Logging in and out and
shutting down correctly.

‘Well done for trying your
best, that was a tricky
question.’

‘Well done for paying
attention so closely.’

‘Well done for asking for help
with this.

‘Thank you for having all your
equipment ready so quickly.’

Rule: Be respectful
Right: | have the right to be respected

Typical response to recognise
positive behaviour

Responsibilities

Always °
[ ]
[ ]

Using good manners

Being kind to others
Sharing and taking turns
Looking after our own and
other people’s property
Cleaning up after ourselves
and putting rubbish in the bin
Keeping our hands to
ourselves

Following instructions given
by adults

Wearing correct school
uniform

Being honest

Respecting others’
differences

In Class °

Allowing others to learn.
Listening actively when
others speak.

Respecting others’ opinions
Moving around quietly in
class.

‘Thank you. Allow me to return
the favour!’

‘You’re welcome!’

‘Thank you for looking after
your friend.’

‘Thank you for being honest.’

‘Well done for following my
instructions first time.’

‘Thank you for tidying up!’

‘Well done for listening to your
partner’s ideas so well.’

‘Thank you for listening so
respectfully, even though you
didn’t agree.’
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‘Well done for working so

Out of Class e Using appropriate language. | quietly, 5BV’
e Showing good sportsmanship
and following rules. ‘Thank you for saying well
e Including others. done to the other team when
e Using the toilets sensibly. they won.”

Digital World e Only creating things that we "Well done for following the
would share with our cricket rules — it made the
teacher. game enjoyable for everyone.’

e Asking permission before we
post things online. ) .
e Follow the Acceptable Use Thank VUl as'kmg whether
T this was appr_oprlate, it \’Nas
e Carrying devices sensibly. VEIRY) TSP 6 @r et
‘Well done for looking after
school equipment so well.’
Rule: Be safe Typical response to recognise
Right: | have the right to be safe positive behaviour
Responsibilities
Always e Reporting anything that ‘Thank you for letting me
makes us feel uneasy or know, that was very brave of
uncomfortable to an adult. you.’
e Asking for permission to

leave class. ‘Thank you for waIking
e Staying inside the school sensibly.’

grounds.

In Class e Walking around the ‘Thank you for looking after
classroom. your friend and caring for

e Sitting on our seats safely. them so well’
e Looking where we are going.

Out of Class e Playing where an adult can
see us.

e Looking out for one another.

e Knowing where the nearest
adult is.

e Using play equipment
correctly.

Digital World e Only talking to people we

know and trust online.
Keeping our personal
information private.
Only using our own login.
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Appendix 2: Useful Scripts

Pupils who are dysregulated:
Staff will support pupils who are dysregulated to regulate their emotions using the de-

escalation script before attempting to speak to them about unwanted (difficult or
dangerous) behaviour. For some pupils, this will be the next day.

De-escalation Script

e Child’s name

e | can see something has happened
e |am here to help

e Talkand | will listen

e Come withmeand ...

De-escalation body language

e Outside of an outstretched arm
e Good distance

e Standing to the side

e Relaxed hands

e Managing height

30 Second Behaviour Script:

e | noticed that you are ....(having trouble with / getting started)...and | wonder if you are

feeling ....?
e This means that you are not following one of our South Green values / rules ......
e You have chosen to ......... (sit on your own, catch up with your work at break time)

e Do you remember last week when you ... (sat sensibly/followed instructions/worked

well with your partner/received an award)?

e Thatis what | want to see today

e Thank you for listening (staff member to walk away to give the child ‘take up’
time/space to make a better choice —ignore any secondary behaviours).

Restorative Script

e What happened? (tell the story)

e What were you thinking and feeling at the time? What do you think Billy was feeling?

e Who has been affected? How?
e What needs to happen to put it right?

e How can you deal with things differently in the future?
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Seven sentence starters to get you off on the right foot:

1) You need to ......... (speak to me at the side of the room)

2) I need to see you ...... (following the agreed routine)

3) I expect ....... (to see your table immaculately tidy in the next two minutes)
4) I know you will ...... (help Kyra clean the pen off her face)

5) Thank you for ...... (calming down, let’s walk and talk)

6) | have heard what you said, now you must ...... (collect your things calmly and move to the
thinking spot)

7) We will .... (have a better day tomorrow).

Additional Supportive Script for inappropriate/unhelpful behaviour:

1) You need to understand that every choice has a consequence. If you choose to do the
work, that would be fantastic and this will happen ... If you choose not to do the work, then
this will happen ... I'll leave you to make your decision.

2) Do you remember yesterday when you helped me to tidy up? That is the ‘add pupil’s
name’ | need to see today, that is the Stefan you can be all the time.

3) I don’t like your behaviour at the moment but | believe that you can do better / be a
success.

4) What do you think the poor choices were that caught my attention?

5) What do you think you could do to avoid this happening in the next lesson?
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Appendix 3: Recognition, Rewards & Consequences

Level 1 Behaviour

Behaviour

Logical Consequence

Low-level ‘unhelpful’ behaviour (often a ‘one-
off’ incident) e.g.

e Interrupting the lesson

e Not on task

e Distracting others

* Not allowing others to join in games
e Calling out in class

* Not listening to a staff member

e [ow-level unkindness

e Pushingin line ....

* Swinging on chairs

* Dropping litter

® Running in corridor

* Non-verbal warning

e Reminder of the three Rules / school values, e.g.
‘Remember to sit on your chair safely.’

e Use of behaviour or de-escalation script (see
Appendix 2)

e Verbal warning (delivered discreetly where
possible)

e Child required to correct actions e.g. go back and
walk if running.

Level 1 Behaviour CPOMs entry

Level 2 Behaviour

Behaviour

Logical Consequence

Persistent Level 1 behaviours OR

e Disrespectful language to another child/adult
e.g. ‘shut up’

» Being deliberately disrespectful through
actions e.g. rolling eyes, walking away

* Not respecting or following more important
instructions

e Reminder of the three Rules/school values

e Use of behaviour or de-escalation script (see
Appendix 2)

¢ Verbal warning (delivered discreetly where
possible)

e ‘Time out’ in another classroom for 2 minutes
(yellow card)

e Remind child of consequences if behaviour
continues AND/OR

® One-to-One conversation with class teacher or
staff member at end of lesson

Level 2 Behaviour CPOMs entry

Send Behaviour letter 1 home (paper copy) Return
slip brought back next day.

Level 3 Behaviour

Behaviour

Logical Consequence

Persistent Level 1 or 2 behaviours that
continue over time OR

e Spreading hurtful rumours

e Telling lies

e Swearing (e.g. less offensive swearing that is
not directed at another person)

e Minor deliberate damage to another child’s
or school property

e cyberbullying

Time out for 5-10 mins in another class (amber or
red card)

e Talk time with Phase Lead /SLT during a break or
lunch time (amount of time dependent on context)
e Loss of privilege if deemed appropriate

e Parent called by nominated staff member to
discuss child’s behaviour and provide support as
necessary

e Early prognosis analysis completed by class
teacher if behaviour is persistent (Therapeutic
Thinking), so that targeted support can be given to
the chils.

Level 3 Behaviour CPOMs entry

Send Behaviour letter 2a or 2b home (paper copy)
Return slip brought back next day
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Level 4 Behaviour

Behaviour Logical Consequence
Level 3 continues OR Referral to SLT. SLT or teacher (person sending letter
e Stealing to be agreed depending on incident/s) contacts

» Physical assault not resulting in bodily harm
or causing upset

e Significant deliberate damage to another
child’s or school property

e Targeted verbal abuse/offensive
swearing/discriminatory behaviour / bullying/
cyberbullying

parent to meet to discuss child’s behaviour by
sending behaviour letter 3a or 3b. Put support plan
in place to meet child’s needs and to share
consequences. Logical consequence to be given e.g.
e Loss of privilege /activity appropriate to context
e.g. not participating in a given activity

¢ In depth analysis of behaviour by SLT and
classteacher, ‘predict, prevent and progress’ plan
put in place and more targeted support given to
child.

e Work in different location from peers

e Internal exclusion e.g. at lunchtime or during
lesson time

e Possible fixed term suspension

Level 4 Behaviour CPOMs entry

Level 5 Behaviour

Behaviour

Logical Consequence

Persistent Level 3 / 4 behaviours OR

¢ Vandalism

® Physical assault resulting in actual bodily
harm e.g. bruise.

Headteacher / Deputy head will meet formally with
parent to discuss child’s actions and how best to
meet the child’s needs e.g. behaviour support plan
in place. Logical consequence to be given, e.g.

e Loss of privilege /activity e.g. ban from a club/trip
e Internal exclusion

e Fixed Term suspension

® Permanent exclusion

eTherapeutic plan put in place

e Referrals to external agencies

Level 5 Behaviour CPOMs entry

Repair and Restore

This process may take place soon after an incident or a selected amount of time may need to pass in
order for appropriate reflection times. Use relevant behaviour scripts - Time to talk and reflect on
actions. Appropriate levels of apology made — verbal or written - if not already actioned — Opportunity
to re-connect and for a re-start and to make more positive choices
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Appendix 4: Time out cards

Level 2
Yellow Card

| need to work in your
classroom silently and
reflect on my behaviour
For

2
minutes

Level 2
Amber Card

| need to work in your
classroom silently and
reflect on my behaviour
For

5
minutes
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Appendix 5 The Graduated Approach

Universal

Behaviour Curriculum

Universal Plus
Behaviour Policy

Check existing knowledge, skills and understanding.

Complete pupil induction (routines and valued behaviours).
Establish a realistic starting point.

Establish realistic next steps.

Identify opportunities for teaching and learning linked to real-
world experiences.

Provide guided and supported practice of skills.

Review progress.

Refer to Behaviour Policy.

Ul Uduoudoud

Check if the identified behaviour is covered in policy.
Support the pupil in line with policy.

Monitor and record the impact of policy on progress.
Review progress.

Implement further analysis and planning.

Luuduou

I I I I o oy

Describe the behaviour factually and unemotionallby.
Gather appropriate and authentic pupil voice.
Gather information from parents/carers and staff.
Gather information from multi-agency colleagues.
Ensure collated information informs planning.

Set a review date.

Review progress.

Implement further analysis and planning.

ooooododod

Update and review all information within Targeted.
Consider involvement of multi-agency colleagues.
Complete Risk Calculator.

|dentify protective consequences.

|dentify educational consequences.

Analyse dysregulation and values and beliefs (subconscious and conscious).
Complete Anxiety Analysis for relevant variables.
Create a Predict, Prevent & Progress plan.

Set a review date.

Review progress.

Implement further analysis and planning.

Iy I I

Update and review all information within Targeted and Targeted Plus.
Consider involvement of multi-agency colleagues.

Complete the Therapeutic Tree for the individual pupil

Complete a detailed Therapeutic Plan.

Set a review date.

Consider group dynamic options.

Review progress.

Involve multi-agency colleagues in review and identifying next steps.
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